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This study aims to analyze the level of understanding and implementation of religious
moderation based on respondents’ questionnaire results and to review it from the
perspective of social and religious theories. Using a qualitative approach with a
descriptive-analytical method, data were collected through interviews, observations,
and questionnaires, and analyzed through the stages of data reduction, data display,
and conclusion drawing following the Miles and Huberman model. The results show that
all indicators of religious moderation fall into the very high category, with percentages
ranging from 95-100%. These findings reinforce the concept of religious moderation as
formulated by the Indonesian Ministry of Religious Affairs, which emphasizes the
principles of tawassuth (moderation), tasamuh (tolerance), and i‘tidal (justice/balance).
Respondents not only understand religious moderation as a normative policy but also
possess a mindset and religious practices that align with religious teachings. This high
level of understanding is consistent with the theory of substantive religiosity, which
emphasizes religious maturity through humanitarian and peaceful values, as well as a
tendency toward inclusive religiosity that differs from religious exclusivism. Awareness
of the importance of religious moderation in maintaining national unity and its
compatibility with the values of Pancasila and the 1945 Constitution strengthens the
theory of civic pluralism. The implementation of tolerant behavior, openness to dialogue,
interfaith participation, and the rejection of discrimination and violence reflects the
internalization of religious humanism values and social learning. This study
demonstrates a congruence between normative understanding and the practical
implementation of religious moderation, thereby contributing to the strengthening of
social harmony and the prevention of extremism in a pluralistic society.
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Religious moderation is a concept that emphasizes a balanced religious attitude,
avoiding extremism, and respecting diversity in social, national, and state life (Ananda
et al., 2024; B. Arifin & Huda, 2024; Arikarani et al., 2024). In Indonesia’s multicultural
context, religious moderation plays a crucial role in fostering social harmony and
national unity (Fahreza, 2025; Noorjutstiatini et al., 2025; M. Putri et al., 2025). This is
in line with the values of Pancasila and the 1945 Constitution, which guarantee freedom
of religion and emphasize the importance of unity amid diversity (Alfariki, 2024; Padan
& Lumintang, 2023; N. A. Putri et al.,, 2025). Therefore, strengthening religious
moderation needs to be integrated into the education sector, particularly through Civic
Education (Pendidikan Kewarganegaraan/PKn), which aims to develop democratic,
tolerant, and well-charactered citizens (Maulana, 2025; Murtiningsih et al., 2024).

West Nusa Tenggara is one of the regions that demonstrates unique
characteristics in the context of religious moderation (Acim & Rahman, 2023; Angriani,
2025; Watoni & Arfan, 2024). Although the region is predominantly inhabited by Muslim
communities, itis also home to Christian, Hindu, Buddhist, and indigenous belief groups.
The social life of West Nusa Tenggara reflects Indonesia’s pluralistic reality on a local
scale (Aksa & Nurhayati, 2020; Angriani, 2025). However, religious dynamics in the
region are not without challenges, including the potential for conflict, intolerance, and
the influence of transnational extremist ideologies (N. Lestari & Utama, 2025; Wayan
Resmini & Sakban, n.d.). In this context, education becomes a strategic instrument for
instilling the values of religious moderation from an early stage, particularly through
Civic Education learning in schools (Faridah & Rizqgi, 2025; Maulidin et al., 2025;
Tobondo, 2025).

Civic Education plays a vital role in fostering national awareness and tolerant
attitudes among students (Aini & Husna, 2025; Hidayatullah & Ubabuddin, 2025; Tsalisa,
2024). The integration of religious moderation values into Civic Education in West Nusa
Tenggara is implemented through curriculum development, discussion-based learning
approaches, and teachers’ role modeling in respecting differences (Abas et al., 2025; S.
Arifin, 2023; Raharjo & Lopo, 2025). Through these efforts, students not only gain a
formal understanding of citizenship concepts but also practice tolerance, mutual
cooperation, and respect for human rights. This approach aligns with the vision of
national education, which emphasizes character strengthening and the development of
a democratic culture (Fitrah et al., 2024; Santika & Eka, 2022).

Studies on religious moderation within Civic Education in West Nusa Tenggara
are therefore essential. In addition to examining the extent to which this concept has
been implemented, such research also serves to identify challenges and formulate
strategies for strengthening religious moderation. It is expected that Islamic education
on religious moderation, when integrated into Civic Education, can foster a generation
that is well-charactered, inclusive, and capable of maintaining harmony within the
diverse society of West Nusa Tenggara and Indonesia in general.

Religious moderation fundamentally represents a religious attitude that
emphasizes balance, tolerance, and respect for differences. According to the Indonesian
Ministry of Religious Affairs (Irama & Zamzami, 2021) religious moderation is defined as
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a perspective, attitude, and practice of religion that consistently takes a middle path,
upholds justice, and avoids extremism (Doko, 2023; Haris et al., 2022; Maula, 2023).
This concept is grounded in religious teachings that emphasize humanitarian values,
justice, and universal brotherhood (Mahmud, 2025; Safrudin et al., 2023; P. Siregar et
al., 2025). Thus, religious moderation is not a compromise of faith, but rather an effort
to practice religious teachings within the framework of a pluralistic nation.

From an educational perspective, religious moderation can be integrated into
both the curriculum and the learning process (Abas et al.,, 2025; Hidayatullah &
Ubabuddin, 2025; Raharjo & Lopo, 2025). Civic Education (Pendidikan
Kewarganegaraan/PKn) is particularly relevant, as its primary focus is the formation of
democratic, tolerant citizens who uphold human rights (Cahyati et al., 2024; Khoiroh &
Romadhona, 2025; L. S. M. Siregar, 2024). (Winataputra, 2015) emphasizes that Civic
Education not only addresses cognitive aspects related to the state and law, but also
affective and psychomotor dimensions that shape civic attitudes and skills. By
incorporating the values of religious moderation, Civic Education can serve as an
effective medium for cultivating awareness of peaceful coexistence amid diversity
(Mas’udah, 2024; Ramdhan & Arifin, 2025).

Multicultural education theory is also relevant in supporting the implementation
of religious moderation (Hadi et al., 2024; Herawati et al., 2025; Sumadiyah, 2024).
Multicultural education aims to foster appreciation for cultural, ethnic, and religious
diversity within society. In the context of West Nusa Tenggara, this theory aligns with
the need to develop tolerant attitudes within a pluralistic community (Acim & Rahman,
2023; Budiamin & Muhtar, 2023). This approach highlights the importance of dialogue,
cooperation, and inclusivity in the learning process, enabling students not only to
understand formal citizenship concepts but also to develop social sensitivity in everyday
interactions (Habibi et al., 2025; Hanggara, 2024; Patandi & Herdalina, 2025).

Social constructivism theory, as proposed by Vygotsky, also provides a strong
foundation (A. |. Lestari et al., 2024; Retnaningsih, 2024). According to this perspective,
learning becomes more meaningful when students are actively engaged in social
interactions. In this context, lecturers act as facilitators who guide students in
constructing an understanding of tolerance, justice, and brotherhood through direct
experiences and discussion. Within the framework of religious moderation in Civic
Education, social constructivism encourages collaborative learning that emphasizes
dialogue among students from diverse cultural, ethnic, customary, and religious
backgrounds. Consequently, religious moderation is not merely a theoretical discourse
but becomes a lived value internalized by individuals.

This study employs a qualitative approach with a descriptive-analytical method.
This approach was chosen because the research focuses on gaining an in-depth
understanding of the phenomenon of integrating religious moderation into Civic
Education learning, particularly within the socio-cultural context of students originating
from diverse regions. A qualitative approach enables the researcher to explore values,
practices, and experiences related to the internalization of moderate religious attitudes
through the learning process.
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The research was conducted at the Faculty of Islamic Studies, Universitas
Muhammadiyah Mataram, which represents a diverse socio-cultural and religious
background. The research subjects were students of the Civic Education Study Program
(PPKn), Faculty of Teacher Training and Education (FKIP), Universitas Muhammadiyah
Mataram. Informants were selected using purposive sampling techniques based on
specific criteria, including experiences of interaction with individuals from different
ethnic and religious backgrounds and involvement in religious moderation programs.

Data collection was carried out through three main techniques: (1) in-depth
interviews with students and educational stakeholders to obtain insights into their
perspectives and experiences related to religious moderation; (2) observation of social
interactions and learning processes that support the strengthening of religious
moderation values; and (3) questionnaires distributed to respondents to capture their
perceptions and experiences based on their respective backgrounds. All collected data
were systematically recorded for further analysis.

Data analysis followed the stages of data reduction, data display, and conclusion
drawing as proposed by (Miles & Huberman, 1994). Data reduction involved selecting
and focusing on relevant information related to religious moderation, data display was
presented in the form of narrative descriptions, and conclusions were drawn to identify
patterns, strategies, and challenges in implementation. To ensure data validity, source
and method triangulation were employed by comparing findings from interviews,
observations, and documentation, thereby enhancing the credibility and reliability of
the research results.

The research findings indicate that public understanding of religious moderation
generally remains normative in nature. Most informants perceive religious moderation
as an attitude of tolerance, mutual respect, and the avoidance of violence in religious
life. However, a number of informants still regard religious moderation merely as a
government discourse, without fully comprehending the substantive values embedded
within it. This condition suggests a gap between the ideal conceptual understanding of
religious moderation and its acceptance at the societal level (A. |. Lestari et al., 2024;
Retnaningsih, 2024).

In the educational context, both teachers and students demonstrate relatively
positive perceptions of religious moderation. Civic Education teachers, for instance,
emphasize that religious moderation aligns with the values of Pancasila and the
objectives of national education. Students generally understand religious moderation
as an invitation to live peacefully amid diversity. Nevertheless, in classroom practice,
the integration of religious moderation values remains largely theoretical. Therefore,
learning processes are strongly encouraged to place greater emphasis on practical
applications through interfaith discussions, case studies, and active participation in
diversity-based programs (Erna Herawati et al., 2023; Ghazali et al., 2025; Jamaluddin,
2022).

The implementation of religious moderation in West Nusa Tenggara also faces
several challenges. Although interreligious relations are generally harmonious, minor
incidents of intolerance continue to emerge due to differences in religious
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interpretation. Certain groups still prioritize religious exclusivity, thereby limiting
opportunities for dialogue and interfaith cooperation. This situation demonstrates that
while awareness of religious moderation exists, consistent and widespread
implementation across all levels of society remains necessary (Muhammadiyah, 2022;
Salim et al., 2023; Zenaida, 2024).

The gquantitative data obtained from the questionnaire survey are presented in

Table 1.
Table 1. Religious Moderation Data of Civic Education Students,
FKIP Muhammadiyah Mataram of University

Percentage

No Statement
(%)

Category

Religious moderation means adopting a balanced religious

1 . . . . . . 95.00 V High
attitude, avoiding both right-wing and left-wing extremism ey nig

) Rel.ig_ious moderation is consistent with the teachings of one’s 9500 Very High
religion

3 Religiou; rlnoderation.is essential for maintaining unity in 95.00 Very High
Indonesia’s plural society
Religi i k ligi lief

4 eligious moderation dqes not Wea. en. religious belief but 100.00 Very High
promotes peaceful coexistence amid differences

5 Religious moderation aligns with the values of Pancasila and 95.00 Very High

the 1945 Constitution

6 | Respecting peers of different religions and beliefs in daily life 100.00 Very High

Willingness to engage in open and respectful discussions with

7 . . . 100.00 V High
people of different religious views efy Hig

3 Parti_cipation in social activities involving people from various 100.00 Very High
religious backgrounds

9 Rejection of o!iscrimination and violence committed in the 95.00 Very High
name of religion

10 Emulating religious leaders, teachers, or public figures who 100.00 Very High

practice religious moderation

Category description: 81-100% = Very High; 61-80% = High; 41-60% = Moderate; 21—
40% = Low,; 0—20% = Very Low.

The questionnaire results presented in Table 1 demonstrate that all indicators
of religious moderation fall within the very high category (95-100%). The high
percentage associated with understanding religious moderation as a balanced and non-
extreme attitude reinforces the concept formulated by the Indonesian Ministry of
Religious Affairs (Junaedi, 2019), which emphasizes the principles of tawassuth
(moderation), tasamuh (tolerance), and i‘tidal (justice). These findings indicate that
respondents have internalized religious moderation not merely as a policy term, but as
a cognitive framework guiding their religious practice (Prasetia, 2025; Saumantri & Bisri,
2023).

The perception that religious moderation aligns with religious teachings and
does not undermine faith (95—100%) corresponds with (Stark & Glock, 1965) theory of
substantive religiosity, which argues that mature religiosity is characterized by the
internalization of essential religious values—such as peace and humanity—rather than
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mere ritual formalism (Handayanto, 2022; Rizal, 2022). This finding contrasts with the
theory of religious exclusivism (Hick, 1995), which views religious truth as singular and
may reject moderation for fear of diluting theological identity (Ahmad, 2025; Hutahaean
& SE, 2021). Accordingly, the results indicate that respondents tend toward an inclusive
religious orientation.

The high level of awareness regarding the role of religious moderation in
maintaining national unity (95%) and its compatibility with the values of Pancasila and
the 1945 Constitution strengthens the theory of civic pluralism (Kymlicka, 2007), which
asserts that religious identity and civic identity can coexist harmoniously within a
democratic state (Diaz et al., 2025; Hikmawan, 2022; Nyman, 2017). This finding
challenges assumptions within religious nationalism theory, which often positions a
particular religion as a dominant political identity, potentially weakening social cohesion
in plural societies (Marasabessy, 2024; Sukarwo, 2021).

Regarding implementation, social behavior indicators—such as respect for
differences, openness to dialogue, and participation in interfaith activities—achieved a
perfect score of 100%. These results align with (Bandura, 1977) social learning theory,
which emphasizes that tolerant attitudes are developed through observation, imitation,
and sustained social interaction (Marullah & Mubaraq, 2025; Sarbani et al., 2025;
Wibowo et al., 2023). Respondents’ tendency to emulate moderate religious leaders,
teachers, and public figures highlights the significant role of role models in shaping
religious moderation behavior. Conversely, social identity theory (Tajfel & Turner, 2004)
cautions that strong group identification without dialogue may foster exclusivism
(Ratnawati et al., 2022; Tofani, 2025), a tendency that appears to be minimized among
the respondents in this study.

The rejection of discrimination and violence in the name of religion (95%)
reflects the internalization of religious humanism, which places human dignity at the
core of religious practice. This finding stands in contrast to theories of religious
radicalism that interpret religion rigidly and legitimize violence. Thus, religious
moderation functions as a preventive mechanism against extremism and social conflict
(Ramli, 2024; Rokib et al., 2025; Tiyas & Khadavi, 2024).

Furthermore, the study reveals that supporting factors for the implementation
of religious moderation include the active role of religious leaders, community figures,
and educational institutions in modeling inclusive attitudes. Civic Education teachers
play a crucial role in bridging national values with everyday social practices. However,
challenges remain, particularly the limited availability of specialized training for teachers
in developing moderation-based learning methods and the lack of school programs
explicitly emphasizing diversity (Hakeu et al., 2025; Islamiyah & Maheran, 2025; Taufig,
2024).

Overall, the questionnaire results demonstrate a strong alignment between
normative understanding and practical implementation of religious moderation. The
consistently high scores across all indicators indicate that respondents exhibit inclusive,
contextual, and socially oriented religiosity. These findings affirm the relevance of
religious moderation and civic pluralism theories in fostering peaceful plural societies,
while clearly distinguishing this approach from exclusive and radical forms of religiosity.
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Based on the questionnaire results, it can be concluded that the respondent’s
level of understanding and implementation of religious moderation falls within the very
high category, with percentage scores ranging from 95-100% across all indicators.
These findings indicate that religious moderation has been comprehensively
understood as a balanced, tolerant, and just religious attitude, and is not perceived as
a threat to religious belief. This confirms the successful internalization of religious
moderation values not only at the conceptual level but also as a cognitive framework
guiding religious life.

Furthermore, the strong alignment between religious moderation, religious
teachings, and the values of Pancasila and the 1945 Constitution demonstrates a solid
integration between religious identity and civic identity. The respondents tend to exhibit
an inclusive and contextual religious orientation, consistent with the principles of civic
pluralism. These findings clearly distinguish this orientation from religious exclusivism
and religious nationalism, which may potentially lead to social fragmentation.

In terms of implementation, the respondents’ social behavior reflects the
practical application of religious moderation through mutual respect, openness to
dialogue, participation in interfaith activities, and the rejection of discrimination and
violence in the name of religion. Therefore, religious moderation is shown to function
as an effective preventive mechanism against extremism and social conflict, as well as
a fundamental foundation for strengthening social harmony and fostering a peaceful
and civilized plural society.
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